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ABSTRACT 

Presented are specific sequential procedures for use 
by paraprofessionals in correcting children's lild to Moderate 
articulation probleis. The sequence consists of eight activities to 
prepare the child for the prograi, five steps in the area of ear 
training, and ten steps to teach speech production. Activities and 
■iniiui teaching tiies are suggested for ear training goals such as 
learning sound position in vords and production goals such as 
producing the sound correctly in syllables. Instructional Materials 
provided include pictures associated iiith the sounds being vorked on, 
and pictures to be colored or completed (connect-a«dot) by the child 
as a revard for correct responses* (LS) 
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USE BY UNQUALIFIED PERSONS 



The sequence herein described is in- 
tended for use only by persons who 
^iave training in the following: Pho- 
netics; types of communication disord- 
ers; structures involved in the pro- 
duction of speech; introduction into 
articulation therapy; articulation 
screening; use of audio- visual equip- 
ment; and six hours of discussion and 
practicum in the proper use of this 
sequence under supervision. 
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BeFoREa child having a speech problem can be 
worked with by a papvaprofesvsional , the speech 
and hearing coordinator mu^t have done the 
following: 

A ICvaluated the articulation scrneninq form 

^ including the articulation follQw-jip. 

k_Returned the results of the screening to 
the paraprofessional. 

Stated instructions as to what particular 
sound each child is to work on (found on 
C — ^tho botton or back of the returned artic- 
ulation screcninq form) , and the order in 
v^hich sounds will be worked on. 



Introduction 



'•'!i<» c!iild v.ith an articulation orobler often has r^evol nr^ior^ 
noor li'^^teninq <5hills. Good listening sl:i.lL'^ allov^ a norson 
to notice Lhe \nnortant differences in nneech so necof^narv for 
the nroner production of the sounds In our lanauaae. V^o there 
fore, focus much attention on traininq the child to ^oar narti 
ular sounds and sound differences before t.^o actnallv heach hi'^ 
^'^^ ^''L^.^}\99 (^^^0 f^ounds corr«ctlv. "^or thlc? roa.son , tho '^t^n^ 
in this nronram are divided into two vital areas, '^he ^trst 
arf>a ir^ Jim n^x^TKjmun nnd includes <?tens 1 throuali 5 
^lip r^ecnn^-i area is P^OnuCTIO^T and 1.1 innl^-de stens () 
throuqh 





Preb\ration 



TO prr^FARr thk child For tub p^^.ogpa7v' ^-^ill p.f 

rOLLOt7I>'TG , YOU ^-UST DO THr; FOLI.OHir'^n Tl-'n TKIHCS 
Rr.FOpr, PTTiRTTMG STFP ONK OF THE ^R0QV.7\'-\ - 



IT IS NOT 
TO nnPEAT 

Tunsi: Th'o 
irnns EACif 
Ti::!-: a child 

orn: soviw 

TO AllOTHEP. 



r 



I. ^Ptahlish r^ worJvinq relationship 
'vith the child. 



Lr"l ll^J- ^"^^ Choose a neriocl of tho c*a^^ ^'7h/=>n voi.i can 

honiT hounc^^'Tn "or around the. school. The naranrcfes??ional 
say.^. ''Let's ?;it as quietly as t^/e can. ^'ovt w]iat cMffnrent 
•5ounds can yo^.i hear?" (Car goinn by. children in the hall, 
uog harking, car horns), t^^iie may also say, "I I;ear a sound 
in the hall. "hat is it?'' (Bell ringing, teacher talking 
children sinaing^ music, pencil sharnener. luncl^roon soundr^r 
etc.). 

[^2 J-ox^d /ind quiet . Ask th children to coiunare familiar fJoun^V, 
thiat are "verv "^lond and ^awiliar sounds that are verv auiet. 
r>iscuss the banc of a .lanimer and a light tan, a shrill 
wliistle and a v;hisne , a shout and a conversational tone. 
'J'hn naraprofessiona' nay ask the children to nake the soundcs, 

or loi*'» ty to discriminate betv^een hia^i and lov^ 

Pitch eT sh o'ul d be developed. The naranro Sessional nlav^; tv;o 
notes (the high "J" and the low *'C") on the x\^lophone located, 
in the Peabody I .vel Kit. She thoa asks, "^-''hich was the 
high note?' or «''hich was tho lov; note?'* First making the 
choice s.inple - .id graduallv more difficult by stri^'inr? notes 
v/hich are clor ^r together. . (^or instance, the F. and ^ vould 
be more difficult to tell apart than the P and ^ 

Miat i£. it? The oaraprofessional asks the child to closp his 
oyerr.' T^ie' .nakes fardliar soun^'^s and asks the child to identify 
crushina of paper, knocking oh Joor, tapping on ^vlndow, tanpinq 
the desk v;itii a pencil, writing on chalkboard, hit a note on 
xylophone, tapping your foot, bounce a ball, or turn light o^f 
and on. 

1^5 ''i^^^^t anim al am I? The paraprofessional makes the sounds 

asso^cTia'ted v;it)I familiar animals (cat, dog, mouse, kitten, duck, 
hen, chid:, rooster, donkey, pig, cov) and the children name 
the animals, riio may also use the Peabody taoe and have tl^'* 
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chilr^ron say the names of tl:c animals on the tane, 'J'hcn the 
paranrofessional should say to the child : 

Pretenrl you are a bee.. 
VJhat sounri will you maho? 

Pretenrl vou arc a froq. 
/. Wiat sound ^-ill you mako? 

Pretend you are a rluck. 
What sound y.ill you make? 

Pretend vou are a kiten. 
T^liat souncT' will you make? 

^*ncour>=^.ae the children to talk about sounr]s the^' don't like-- 
then rounds they f^o .like. 

'•^}JS:IL Ji:}fJlSrlYF}£^ Listenina for words which rhymn ma^' hn^ 
cncouVaoecrFTr asking the children to choose the two v^ords 
which ricv'mo in a croun of three. The oaranrofossional savs. 
'This is a rhyminc; nar.io, I n>^all say three words, '^wo of 
them rhyme - they sound alike. One is different, it 'loes 
not rhy^e," v^he then says, '^Hav;, naw, doq," and asks, '^'"hich 
t^70 words rhyme?" ^.fter the child has pronounced the rhymina 
v-ords and the naraprofessional is sure that the idea of the 
rhyming pair is understood, she raay continue usinn the follow 
inq qrouns several times, ''ake sure that the same emohasis 
is given to all three words. 

house, mouse, nail hall, ride, hall 

sun, way, ton hooe, bov, jov 

i)ill, nill^day dish, fork, wisb 

v'ont, rent, run bee, see, tall 

mh. in, thin hall, tie, wall 

tell, honk; sell hear, near, rode 

man, can, tov together, v;eatHer, until 

Oiscus:^ '*^ith, or noint out to, the child the need for every- 
one to sDeak clearlv and to use and develop qood speech and 
good sneakinn habits. Stress the imoortance of aood sneech 
and the idea that if '^e sneak clearlv and nrononnce our soun^"''^^ 
corrrctl^'. noonlo '-n.il he aMe to understand what we are savinn 
and V7iii enjov talking with us. Talk about the positive results 
of using good snoec^\. so that he will associate snnech t-m th 
Pleasurable exneriences. Your goal is to heln the child under- 
stand '^hv v>o is coning to sneecli class so that he will V^e 
motivated toward workina to improve the way he sneaks, roeci^'icall v , 
the child should realii^e that he is attendina sneech class so 
vou can heln him learn to snoak better • to receive heln in 
sawing sore of his sounds. Mthougii the child will enter into 
r^l'^asurahlo activities associated v?ith sneech, the nleasure hr> 
derives /should be a secondary rev;ard. Uo must no t lo se sieht 
of our primary goal • - th at og devel ooi n q good sneechT 
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ProcecIure: 



The steps in the sequence are to be used in the 
order in which they are written. Each time a child 
begins working on a different sound, he must be taken 
from step 1 through step 15. No steps should be omit- 
ted. The following is the procedure to be followed: 



1. Following each STEP is a series of activities 
marked: R, etc. which T.ust be completed be- 
fore procedmg to the next STEP in the sequence... 

2. If the child completes all of the ACTIVITIES under 
a particular STEP and still has not successfully 
accomplished the GOAL of that STEP with consist- 
ency, then all of the ACTIVITIES under that S'^EP 
must be repeated. . . 

5. If an entire STEP has been repeated^ and the child 
still has not accomplished the GOAL of that STEP 
v;ith consistency, then continue on to the next 
STEP in the sequence... 

4, If the child then experiences success on the next 
STEP, then the paraorofessional should return to 
the STEP on which the child experienced difficulty 
and reneat all of the activities under that STEP 
and finally, continue on in the sequence where 
she left of f . . . 



5. SHOULD A CHILD FAIL ON TWO STEPS IN A ROW, THE 
PARAPROFESSIONAL MUST BRING THE CHILD TO THE 
ATTENTION OF THE SPEECH AI^D HEARING COORDINATOR 
WHEN HE VISITS HER SCHOOL. 



The time l imit s in the right--hand margin, opposite 
each ACTIVITY, are MINIMUM time limits. At 
least that much time must be spent on the activity. 
However, should additional time be desired, the para- 
professional should feel free to lengthen the time 
limit stated for that, particular activity. 
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EAR TRAINING 

STEPS 1-5 



/child is NOT REpuiREd TO SAy \ 

^ his souNd uNTil step six ! ^ 
STEP ACTIVITY 

1. r-OAL: P*'?ESEMT THE SOUND TO THE CHILD? 

A The oaraprofessioi al says the sound (that the child is 
to work on) in isolation for the child, tellinq hin 
that this is the special sound that he is to listen for 
as carefully as he can. The paraprofessional explains 
that later on the child will be learning to sav thf 
sound correctly, but for now, the only thinq he has 
to do is listen for his sound. The naraprofessional 
should sav the sound at least 10 times. (The child 
must be "flooded" v;ith the sound over and over again. J 

B The paraprofessional selects the picture that can 

easily be associated with the sound the child is work- 
ing on (found on pages 37 through 42 ). For example, 
/s/ is associated with a snake. So if the child is to 
v/ork on /s/, the paraprofessional would say the sound 
many times for him and tell the child that his sound 



is like the sound a snake makes .Ssssssss . The 
ourpose is to give the child something in his own 
experience that he can associate v/ith the sound. 

The paraorofessional prints the letter (or letters) 
that represent the sound the child is working on, 
on the board, and says the sound for the child as 
she prints it. This should be done at least 10 
times to again "flood" the child with the sound he 
is? listening for. 

[) The child is to print his sound either on the black- 
board or on a niece of paper, 10 to 20 times. Each 
time the child writes the letter (or letters) that 
represent his sound, the paraprofessional should 
say the sound for the child (close to the child's ear). 

GOAL: HK;vRING THE CORRECT SOUND IN ISOLATION: 

A The paraprofessional says the child's sound along 
v;ith two other sounds, telling the child to raise his 
hand when he hears his special sound. The parapro- 
fessional gradually adds an additional sound until 
the child is selecting his sound from a group of eight 
sounds. The order in which the sounds are said should 
be varied. For example, if the child's sound is /s/ 
you might first say /f/, /g/, and /s/...next, you 
might say /b/, /r/ , /s/, and /t/...next, you might 
say /r/, (/th/) , /s/, /p/, and /s/. (Remember to tell 
the child, before you start each group of sounds. 
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that when he hears his sound he is supposed to raise 
his hand.) 



The paraprofessional writes at least four sounds on 
the board. She then says each of the sounds, but not 
in the o rder in which they are writte n on the board. 
The child should stand at the blackboard and either 
point to, circle, or underline his sound as soon as 
he hears it spoken bv the paraprofessional. Each time 
the sounds are said by the paraprofessional an additional 
sound is added until 11 different sounds are on the 
blackboard. (Be sure to allow enough time for the 
child to respond between each different sound.) 

t^Ihile the child's eyes are closed, the paraprofessional 
hides an object. She tells the child that he must 
listen carefully to her in order to find the object. 
The paraprofessional says, "I>nnen you are far avray from 
the object, I will say your sound verv quietly. As 
you get closer, I v;ill say your sound louder, and when 
vou are very near to the object, I will say vour sound 
very loudlv," The naranrofessional should try to say 
the sound (1) verv quietly when the child is far away 
from the object; (2) in a normal volume of soeech wh«n 
the child is aporoaching the object? and (3) very loudlv 
v;hen the child is close to the hiding Place. The object 



nhould be hidden several times. (Object may be a picture 
card, ball, crayon, etc.) 

The oaraprofessional takes four blank Languaqc *^aster 
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cards and outs the child's sound and two other sounds 

on each card in varying order. When the child comes 

to the resource room, he is told to put the cards in 10 

the Language Master and to say whether his sound was 

th ,j 1st, 2ndr or 3rd sound on the card. Cards are then 

jixed UP and activity is repeated. 

5, GOAL: LEARNING SOUND POSITION IN WORDS: 

A aid in explaining this concept, the paraprofessional 
may use the train on pages 43 through 45 as an examnle. 
For instance if the child's sound is /s/, ooint to 
the train's 2ngine, and say, ''Your sound /s/ may come 
at the beginning of the word like the engine is the 
beginning of a train." At this point, say a word with 
the initial sound being /s/ and prolong that sound. 
Then, "Your sound may also be heard in the middle of 
a word, like a train has a car in the middle." Then 
produce a word with /s/ occuring in the middle. Finally, 15 
"Your sound may be heard at the end of a word, like 
the caboose is the end of a train." Produce a word 
with the final sound being /s/. (The paraprofessional 
may need to demonstrate and discuss several examples 
of each position, to make it "clear" for the child.) 
This activity is designed to teach the child that sounds 
come in three different positions in words. A child 
may already have this understanding; however, the 
activity should still be explained, to increase his 
understanding of sound positions (beginning, middle, 
and final) in words. 

ERLC ' 1j 
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Q Using the drawing of the train on page 46^ the para- 
nrofessional explains to the child that she will name 
15 to 20 pictures that have his sound either at the 
beginning of the word^ in the middle of the word, or 
maybe at the end of the word* If the sound is at the 
±>eginning of the word, he is to draw a circle around 
the train's engine; if it is at the end, he should 
draw a circle around the caboose ^ or he should circle 
the middle car if he hears his sound in the middle of 
the word. When the paraprofecsional names the picture » 
she should place it face up on the table in front of 
the child. The cards missed should be nut aside and 
tried again after all cards have been gone through once. 

^ The paraprofessional takes 15 cards from the sound 
section she is working on, along with five cards that 
do not contain the sound the child is working on. She 
names each card and has the child respond by saying 
whether or not his sound is in the .wbrd he hears. The 
paraprofessional shuffles the cards and repeats this 
activity, (being sure to "sound out" the words for the 
child at first, gradually making the choice more 
difficult by saying the word normally as in conversation). 

Q The paraprofessional takes all of the cards from the 
sound section that the child is working on, and asks 
the child to tell her where his sound is in the word. 
(The oaraprofessional should go through all of the cards 
twice, then repeat the ones that were missed.) 
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1^ The paraprofessional gives the cards from the sound 
section that the child is working on to the child 
and tells him to say the neimes of the cards to 
himself (not out loud) , and that he is to put each 
card in one of three piles. A pile for the cards 
having ♦his sound at the beginning of the word; a 
pile for the cards with his sound in the middle of 
the word and a. pile for the cards that have his sound 
at the end of the word* The paraprofessional can 
use the three pictures of the train on pages 43 through 
45 having the child place the cards on the picture of 
the engine if his sound comes at ±he beginning; on 
the picture of the middle car if his sound comes in 
the middle or on the picture of the caboose if his sound 
comes at the end of the word. 



p The paraprofessional puts words containing the child's 
sound on the Language Master cards (10) and has the 
child put them through the Language Master and then 
tells what position his sound is in, in the v^ord* 
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G The paraprofessional repeats activities B,C,D,E,and 

F above. (This should take a mininium of two 15 minute ?0 
sessions with the child.) 

* 

4 GOAL: TELL IF THE SOUND PRODUCED BY THE PARAPROFESSIONAL (IN 
A WORD) IS CORRECT OR INCORRECT: 

\ The paraprofessional selects cards from the sound section 
that the child is working on and tells the childr |Q 
vrill show you some pictures. You must listen carefully 

ERIC r • 



when I say the names of the pictures because sometirnes , 
I may say your sound right and sometimes T mavt say it 
wrong* If I say your sound wrong in a word^ raise your 
hand." (The child only indicates that the sound is 
incorrect. He D OES NOT correct the error by saying 
his sound or the word.) The paraprofessional says the 
sound incorrectly by substituting another so.und in 
place of the child's sound in the word. For example: 
The paraprofessional says tar for car or thoup for soup 
or chouse for house . 

3 The naranrofessional lays five cards from the sound 
section the child is working on, on the table / in a 
row, face un. She then instructs the child, "If I say 
your sound incorrectly when I name the picture r you 
should pick up the picture, but if I say the name of 
the picture correctly, then the picture should be left 
on the table." She then proceeds to say some of the 
names correctly and on others she substitutes some 
other sound tor the child's sound in that word. The 
paraprofessional is sure to oause between words to let 
the child make the decision as to whether his sound 
was correct or incorrect.) The oaraorofessional should 
then place another groun of five pictures on the table 
and repeat the activity until a total of 15 cards have 
been used. Then, she repeats the activity once more 
using any cards that the child missed. 

Holding uo 10 to 20 pictures, one at a t^m.e, the para- 
professional tells the child, "I will say the names of 



ERIC 



15 



-13- 

these pictures. Sometimes I will say a word incorrectly. 
When I say the word incorrectly, you place that card on 
the picture of the frowning face (that the paraprofessional 
has drawn). When the word is said correctly, you nlace 
the card on the picture of the smiling face. Once the 
paraprofessional has named all the cards, she should 
then repeat the activity, only this time, she should 
say those placed on the frowning face correctly, and 
those placed on the smiling face incorrectly, lettina 
the child make t£\^ choice as before, 

Q Paraprofessional takes *'Pebo" the puopet (or some other 
punpet) and tells the child, "I will hold uo a Picture, 
and *'Pebo" will say the name of the oicture. If Pebo 
says the name of the picture wrong, then you tell him 
he made a mistake' and I will hand you the picture. If 
Pebo says the name of the picture correctly, then you 
you tell him he said it 'all right' and we will put 
those cards in a pile. See if you can catch Pebo saying 
the words wrong," (The paraprofessional should use at 
least 10 to 20 cards and should say some of the words 
incorrectly again by substituting another sound in place 
of the sound that the child is working on, when saying 
the name of tjie oicture for the child.) 

f The paraprofessional should make up short sentences 
(eight words or less) that contain words having the 
sound the child is vrorking on. She then tells the child |5 
that she v;ill say some sentences (slowly and clearly) 
one at a time, and that he should listen carefully and 
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tell her if he hears any words in that sentence that 
have his sound. If he does, then the paraorofessional 
says the sentence again and asks the child how; many 
times he heard his sound in the sentence. 

P The paraprofessional uses the sentences from the activity 
above, only this timer she instructs the child to raise 
his hand when she says his sound incorrectl y > She savs 
some sentences without errors and other sentences with 
errors only making errors on the words that contain 
the sound on which the child is working. 

The paraorofessional reads short stories or poens con- 
taining the child's sound, sometimes saying his sound 
incorrectly. The chiJd is instructed to ''stand up" ij^Q 
when he hears his sound said incorrectly. Effective 
materials for this activity may bo^found in Sneech 
Correction T hrough Listening and Speech Correction 
Through Story-Telling Uni ts. (Resource room materials). 

5 GOALr HEAR THE DIFFERENCE BETWEEN CORRECT AND INCORRECT 

PRODUCTIONS, T-^IHEN SOMEONE OTHER THAN THE PARAPROFESSION^L 
IS NAMING PICTURES: 

A This activity allows the child to listen to the voice 
of someone else other than the paraprofessional when 
making the decision as to whether a sound is said correct- 
ly or not. The paraprofessional may use the supervising 
teacher or another paraprofessional to do the activities 
directlv with the child, or she can have the teacher or 
another paraprofessional tape the material for the activitv 
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and play it for the child to listen to and judge at 
a later time. The person (other than the naraprofessional) 
takes cards from the sound section the child work- 
ing on, and names the pictures, sometimes .sayina the 
child's sound correctly and sometimes saving it incorrect- 
ly* The child is instructed to listen carefully and to 
take the card from the 'instructor** when he «ays the 
sound incorrectly. He may then place the cards he has 
"v/on" in a hat, treasure chest, box, etc. If the child 
does not respond correctlv, he must give a card back 
to the '^instructor" . The object is to see if the child 
can win all of the cards from the "instructor**. 

B The child is given a group of 10 to 20 cards from the 
sound section he is working on and instructed to hold 
them up one at a time for the "instructor" to name. 
The child is told to listen carefully so he can "catch" 
the "instructor" making any errors on his sound. (This 
lets the child feel like he is being the "teacher" by 
telling the "instructor" when the name of the oicture 
v/as said correctly or incorrectly.) 

^ The oaranrofessional is to print the sound that the 
child is working on at various points on one of the 
pictures on nages 47 through 50* The supervising 
teacher, or another oaranrofessional, names the cards | 
from the sound section that the child is working on, 
sometimes saying the sound incorrectly. (The child is 
to say whether words are correct or incorrect.) Every 
time the child makes three correct resoonses, he is 
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allowed to color in one of the sections in the picture 
that contains his sounds (This activity may need to 
be carried over to another session to complete fOr the 
child mav bo given the picture at the end of the session 
with the directions: ''You can take this back to your 
rooiP and finish coloring it and bring it back for me 
to sec the next time you have speech class" •) 



Q Refer to supplementary drawings on pages 51 through 60 • 
The person other than the paraprofessional names the 
cards from the sound section the child is working on^ 
and the child determines whether or not the "instructor's" 
production was correct • If the child responds c orrect ly r 
he may draw a line to the next dot. If the child resnonds 
i ncorrectly y the line just drawn may be erased. (In 
cases where the children are unable to read and follow 
the numbers , the person naming the pictures or the para- 
professional may point to the appropriate dots for the 
child.) 
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PRODUCTION 

[STEPS 6-151 



6. GOAL: DISCUSS "SPEECH HELPERS'* WITH THE CHILD: 

\ Our "sDeech helpers'' are the parts of our bodies that 
we use to make sounds. We use our lips, tongue, teeth, 
gum ridge, nose and the roof of our mouth to form the 
sounds. Our gum ridge is located behind our upper teeth. 
We use our nose only when we make the m, n, and ng sounds. 
Our lungs give us the air and air pressure we need to 
produce the sounds. Our voice box (larynx) located 
in our throat, vibrates on some sounds (called "voiced" 
sounds) and d oes not vibrate on other sounds (called 
"voiceless" or '"whispered" sounds). When discussing 
the "speech helpers", we usually include our eyes and 
ears, for these "helpers" allow us to listen carefully 
to the sounds and to see how they are formed (when look- 
ing into a mirror or watching someone else make the sounds.) 
The oaraprofessional discusses these "soeech helpers^ 
with the child. She draws a very simple drawing on the 
board (showing eyes, ears, teeth, tongue, lips, nose, 
lungs, and voice box) as she discusses each of the 
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••helpers" with the child. 

B The paraprofessional gives out a sheet of paper to the 
child and helps him draw a oicture of his speech heloers 
(which he is allowed to keep). The paraorofessional 
should help the child by saying, "We are going to draw 
your speech helpers. First draw a large circle, and 
then draw in your eyes... Now draw your ears. Your ears 
are important because they are what vou use to listen 

carefully to speech sounds . " The paraprofessional^ ^ 

should continue by asking the child , "VThat are the 
helpers we use to talk?" and then ask the child to draw 
those items op his picture. The object here is to 
reinforce the concepts talked about in Step 6-A? To 
make certain that the child has an awareness of which 
parts of his body he uses to produce speech. 

Q The paraorofessional first reviews the speech helpers 

vfith the child briefly. Then the child and paraprofessional 
should sit side by side facing a mirror. While lookina 
into the mirror, the paraprofesional makes a sound and 
asks the child to make the same sound. Then they discuss 
what speech helpers v/ere involved in making that sound — 
what is moving and what is touching what and so on.. (For 20 
instance: to make the /t/, the mouth is opened slightly, 
as are the lips; the tongue is up behind the upper teeth, 
touching the gum ridge; usually the chin drops ilig^^tly 
when the air is exploded out and the tongue breaks contact 
with the gum ridge. The sounds that should be discussed 
are the /0/, /f/, /m/, and /s/...do not use any of thes« 
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sounds if they are sounds the child is unable to pro- 
duce correctly! (See book Speech Corre ction Through 
Story T elling Unit s for "how to make" sounds.) 

Q The paraprofessional and child are seated as in orevious 
activity. This time the child concentrates only on 
the special sound he is working on. The paraorofessional 
discusses the speech helpers with the child and helns 
him place "the helpers" in the proper position so 
-he can^ produce his-sound-cor-rect-ly dn— isolation-. 



The process of showing the child how to make 
his sounds in the morror is called MIRROR 
WORK. The act of telling the child where 
to place his speech helpers (articulators) 
to make his sound is called PLACEMENT. IN 
SUMMARY: You show the child the placement 
of his s peech helpers through the use of 
mirro r work . THE CHILD MUST HAVE A WORK- 
ING KNOWLEDGE OF WHAT IS INVOLVED WITH HIS 
SAYING HIS PARTICULAR SOUND (KN0V7LEDGE OF 
HIS SPEECH HELPERS) , BEFORE PROGRESSING 
INTO THE STEPS INVOLVING HIS ACTUAL PRO- 
DUCTION OF THE SOUND HE IS WORKING ON. . 



10 



7, GOAL: PRODUCTION OP THE SOTWD CORRECTLY IN ISOLATION: 

^ The child imitates the paraprofessional 's oroduction 
of the sound. The sound should be produced in 
isolation at least 15 times for the child to imitate. 
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This activity may require additional 



time • Even several sessions maybe needed 

with a child who is having special trouble. 

It is often necessary to help the child 

with placement. The paraprofessional 

should gradually require the exact sound 

she wants the child to produce. The child 20*"? 

should nractice and get "close to'' the 

desired production a number of times - 

first. In other words, don't expect 

"instant success'-. Give the child time 

before expecting him to imitate the exact 

sound (target sound) you want him to produce.) 

The child writes his sound on the blackboard or on a 

piece of Daper, saying his sound each time he writes |0 

it. (Do this at least 20 times) 

The child is instructed to hide any card or object 
in the room fo r the paraprofessional to fin d. The 
child is then told, "So I can find what you have hidden, 
you will say your sound for me... you say it very quietly 
when I am far away from the hidinq place, and you say |^ 
your sound loudly v;hen I get close to the hidinq nlace. 
(Ono© the paraprofessional has an idea as to where the 
object is hidden she should move toward it and away 
from it before actually finding it. This will giye the 
child a great deal of practice saying his sound). 

The paraprofessional holds up a series, of cards from 

the sound section the child is workina on and names 10 

each card, sometimes saying the child's sound incorrect Iv. 
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The child is told to sav his sound ( only his sound in 
isolation--not the word) each time he hears his sound 
said incpjrectlv^ as a picture is being named. 

1^ nse a suDDlementary drawing from page 51 through 60. T^.ach 

time the child produces his sound correctly in isolation, |5 
he is allowed to draw a line to the next dot in the nicture. 

8. GOAL: PRODUCE SOITND CORRECTLY IN SYLLABLES 



A The child imitates consonant-vowel combinations that 
are snoken by the oaraorofessional. All of the vowels 
covered belov; should be used in combination with the 
sound the child is working on. For examole: if the 
child's sound is /t/ , then the folloi^incr combinations 
should be repeated by the child, at least five times each, 
after thev are said bv the oaranrofessional: 
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te 


the 


vov;el 


is 


pronounced 


as 


in 


the 


vrords ? 


"tea". 


"me", or "key/ 


tl 


the 


vowel 


is 


nronounced 


as 


in 


the 


words ? 


"tie", 


"mv", or "nie/* 


ta 


the 


vowel 


is 


pronounced 


as 


in 


the 


vrords : 


"hay" , 


"able", or "May" 


ta 


the 


vowel 


is 


pronounced 


as 


in 


the 


words r 


"hat". 


"at", or "add'^ 


• 0 

ta. 


the 


vov/el 


is 


pronounced 


as 


in 


the 


words : 


nock" 


, "sock", or "father" 


to 


the 


vowel 


is 


nronounced 


as 


in 


the 


words *' 


"toe" , 


"00", or **so" 


too 


the 


vowel 


is 


pronounced 


as 


in 


the 


words t 


"top", 


"two", or "new" 


tau 


the 


vowel 


is 


oronounced 
• 


as 


in 


the 


words : 


"ra^^". 


"awful", or "saw" 


toy 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"oil", 


"bqjr", or "1oy" 
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If the child was working on the CH sound, the parapro- 
fessional would simply put the CH in the above combinations 
in place of the /t/. She would then have: che, chi, cha, 
and so on. . . \ /CO 



Q The child repeats vowel-consonant-vowel combinations 
spoken by the paraorofessional . All vowels should be 
used in combination with the sound the child is working 
on, so that his sound is preceeded and followed by the 
vowel used. Again, each combination should be repeated 
at least five times by the child after being demonstrated 
by the paraprofessional. For example: if the sound is 
/t/ that the child is working on, then the following 
combinations would -be-repeated: - 



ete 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"tea". 


"me", or "ke^" 


iti 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"tie". 


"my", or "pie" 


ata 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"hay". 


"able", or "May" 


ata 


the- vowel 


is pronounced 


as 


in 


the 


words : 


"hat". 


"at", or "add" 


ata 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"lock" 


, "sock", or "father" 


oto 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"toe", 


"go", or "so" 


ootoo 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"too" , 


"two", or "new" 


autau 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"raw". 


"awful", or "saw" 


oytoy 


the 


vowel 


is pronounced 


as 


in 


the 


words : 


"oil". 


"bov", or "joy" 



If the child was working on the CH sound, the oartpro- 
fessional would simply Put the CH in the above combinations 
in place of the /t/. She would then have: eche, ichi, 
acha, and so on. . . 
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The child reneats vowel -consonant combinations aft^r 

they are '^emon55trated bv the naranrofessional • All 

vov;els should be used in cornbination with the sound 

that the child is working on so that hi ^ 5!>ound f ollows 

each of the vowels. Aaain, each combination should bfs 20 

repeated at least five times by the child after being 

demonstrated by the paraorofessional. For examnle, 

if the child is working on the /t/ , the following 

combinations would be repeated: 



et 


the 


vowel 


is 


pronounced 


as 


in 


the 


words * 


"tea\ 


"me", or ''key" 


it 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"tie", 


"mv", or "oie'^ 


at 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"hay" r 


"able", or "May" 


at 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"hat", 


"at", or "add" 


at 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"lock" 


, "sock" , or ' father 


6t 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"t_oe", 


"go", or "so" 


cot 


the. 


vowel 


is 


nronounced 


as 


in 


the 


words : 


"too", 


"two", or "new" 


aut 


the 


vov/el 


is 


pronounced 


as 


in 


the 


words : 


"raw", 


"awful", or "sav^" 


oyt 


the 


vowel 


is 


pronounced 


as 


in 


the 


V7ords : 


"oil". 


"boy", or "joy" 



If the child was working on the CH sound, the Parapro.fessional 
would simply put the CH in the above combinations in place 
of the /t/. She would then have: ech, ich, ach, and 
so on . . . 
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Q The child repeats consonant-vowel -consonant combinations 
after they are demonstrated by the paraorofessional • 
Ml vowels should be used in combination with the sound * 
that the child is working on so that his sound nrecedes _ 

20 

and follows the vowel used. Repeat each combination at 
least five times. For nxamole, if the child is working 
on /t/ the following combinations would be repeated: 

i 



tet 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"tea% 


'•me% or "key/^ 


tit 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 




"my/, or "pi^e'' 


tat 


the 


vowel 


is 


pronounced. 


.as 


in 


the 


words : 




"able% or ''Maj^^* 


tat 


the 


vowel 


is 


oronounced 


as 


in 


the 


words : 


"hat% 


'*af\ or 'add" 


tat 


the 


vov;el 


is 


Pronounced 


as 


in 


the 


words : 


nock • 


, "sock", or father 


tot 


the 


vowe 1 


is 


pronounced 


as 


in 


the 


words : 


"toe% 


"go\ or •soj' 




the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"too", 


'^two; , or "new;* 


A 

taut 


the 


vowel 


is 


pronounced 


as 


in 


the 


words : 


"raw% 


''awful", or saw 


toyt 


the 


vowel 


is 


Pronounced 


as 


in 


the 


words : 


"pil\ 


'^bpy", or "jov" 



If the child was working on the CH sound, the oara- 
professional would simply put the CII in the above com- 
binations in place of the /t/. She vrould then have: 
Chech, chich, chach, and so on.** 
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PRODUCE THE SOUND CORRECTLY IN WORDS THAT HA\^ THE 
SOUND EITHER AT THE BEGINNING OR THE END (AWIDING 
THE USE OP BLENDS) 

The paraprofessiona' ,akes 15 to 20 cards that have the 
sound the child is v/orking on in either beginning or ending 
position and places them in a box, hat, treasure chest,, 
or some container* She has the child draw them out one 
at a time and names the picture. After all cards have 
been drawn, she puts the cards that were, missed back into 
the container and has the child drav; them aaain. 

The oaranrofessional takes one of the pictures from pages 
51 through 60 and Places it in front of the child. Then 
she takes 10 to 20 appropriate cards, shuffles them, and 
Places them in a stack face down on the table. The child 
is instructed to take the ton card from the stack and 
say the word. If he savs the word correctly, he may draw 
a line from one dot to another. The activitv cards that 
were missed should be repeated after all of the cards have 
been gone through once. 

The paraprofessional Places 10 to 20 appropriate cards 
face un on the table in front of the child. The para-- 
professional tells the child that she will describe 
something about one of the pictures, and that the child 
is supposed to guess which picture the naraorofessional 
is describing. 

The paraprofessional takes 12 apnrooriate cards from the 
sound section the child is working on and lays them on 
the table face up. When the child has had an opportunity 
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to see them, turn them over without mixing them up 
and ask the child to guess the name of the picture 
to which you point, VJhen the child makes a guess, 
turn the card over. If the child is correct he 
keeps the card; if he is incorrect the card is replaced 
on the table, face dovm. 

^ The paranrofessional takes 10 to 15 appropriate cards 
and hides them around the room where the child should 
be able to find them without too much effort. Then 
she instructs the child to look for the hidden pictures. 15 
As he finds each one, he must bring it to the oarapro- 
fessional and fcell her the name of the picture. The 
cards missed should be hidden again and found by the 
child. 

P The paraprofessional says a word for the child (that 
has his sound in initial or final position) and repeats 
it while the paraprofessional records it on a Language |^ 
Master Card. Then it is "played back" and the child 
tells the Paraprofessional whether he thinks the word 
was said correctly or not. (Should be done with 10 to 
20 words) . . 



10* nOAL: PRODUCE THE SOUND CORRECTLY VJHEN IT IS IN THE MIDDLE 

OF THE WORD: (AVOIDING THE USE OP BLENDS) 

A The paraprofessional hands the child one of the cards 
from the section he is working on that has his sound 
in the middle position only. She then asks him to name 
the picture, being careful to say his sound correctly. 

ER?c r 28 
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I 

f 

If he says the word correctly, he /is allowed to out it in 

I 

a container (such as a hat, treas;!ire chest, etc.). 
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B The oaraorofessional takes appron|:iate cards frorr tbr^ 
basic word making cards and lays ^hem face down in €he 
center of the table. The nar.iprofessional uses a key 
phrase which may be a little ridicuVous such as, "This |5 

morning I found a on my docirstep, or "The 

fairy took my tooth and left a under my pillow." 

The blank in the sentence, of course, is filled in bv 
drawing a card from the too of the pile. 

C The paraprofessional places three appropriate cards in 
front of the child face un and tells the child to look at 
the cards carefully because he will have to remember the ' 
names of the cards. She then turns the cards over and |5 
mixes them up and .asks the child to point to a picture 
and tell her the name o:: the card. That card is then 
turned over to see if tlie child was right. This should 
be done at least three times using three different' cards 
each time. 

DThe paraprofessional takes 10 appropriate cards, shuffles 
them and holds them up for the child to identify one at 
a time. The paranrofesijional takes 10 cards that have 
the child's sound in th>i middle along with three cards 
that have his sound at che end of the word. She shuffles 
the cards and then hold^ them up for the child. The 
child is told to say th-s word and then tel.l where his 
sound is in the word. 
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11. GOAL: PRODUCE THE SOUND CORRECTLY IN ALL POSITIONS OF WORDS: 



A The paraprofessional gives the child a "follow the dots" 
picture (found on supplementary pages 51 through ^0 ). 
The naraprofessional then takes 10 to 20 cards that |^ 
contain the sound the child is working on and asks the 
child to name the cards one at a time. As the child 
names the card correctly he may draw a line fron one 
dot to the next. 

B The naraprofessional takes 10 cards from the sound section 
the child is working on and places them face up on the 
table. While the child hides his eyes, the paraprofes- 
sional chooses a nicture under which to "hide", (This 
may be done by placing a small piece of paper under a 
particular card you have chosen. The child then tries ^5 
to guess by asking such questions as: "Are you hiding 
behind the rabbit?" Ke continues to guess each picture 
until he guesses the correct one. This should be done 
at least two or three times. 

C The paraprofessional hands the child 10 picture cards 
that have his sound and has him to name each picture.. 
Those he names correctly are placed in a "good" pile; the | ^ 
ones said incorrectly are placed in a "poor" pile and 
should be gone over again after all the cards have been 
covered. 

DThe paraprofessional takes 15 pictures that have the 
sound the child is working on and holds them up for the 
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child one at a tine. She tells him to say the name of the 
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picture and then to go to the board and write a '^B" 
if the sound is in the Beginning position; an "M*' 
if the sound is in the Middle position; or an "ly* if 
he thinks his sound came at the End of the word. 

The paraprofessional tells the child that she will say 
20 words, and when she says any of the words wrong , 
then he is to stop her and say the word correctly for 
her, (Paraprofessional should only make errors on the 
narticular sound the child is working on by substituting 
another sound in its place in the word.) 

The paraprofessional takes 10 cards that have the child's 
sound and 10 other cards that do not contain his sound 
and holds them up one at a time for him to name. After 
he names the picture, he is to tell the paraprofessional 
whether or not his sound is in the word* 

The paraprofessional gives the child a piece of string 
(about three feet long) with a paper clip attached to 
one end. She then tells the child that she is going 
"fishing'' and has the child throw the end of the strincr 
off the end of the table. The paraprofessional then clips 
on an appropriate picture' and tugs on the string saying, 
"You've got a *'bite". The child then pulls in the string 
and says the name of the picture. If the child says the 
word incorrectly then he must "throw the fish back into 
the water" to be caught again. ShV uses 10 to 20 cards 
for this activity until all cards are "caught". 

The paraprofessional plays "Simon Says" with the child. 

1" ' fii 
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Each time the child names a card correctlv, he can take 
one steo toward the paranrofessional. If the child savs 
the v/ord incorrectly, then he has to take one sten back- 
wards . 

I The paraprofessional takes appropriate cards and places 
them in a stack, face down, on the table. The child 

15 

draws a card, and if he savs the word correctly, he mav 
drav^ an outline of a man's head on the blackboard or 
niece of paper. As each word is said correctly, another 
Dart of the man is drav/n. 

J The paraprofessional takes 12 cards and places them on 
the table or floor in front of the child. She then qives 
the child a number of color chips from the Peabodv Kit 
and has the child throvT'the chips to see if he can Tftake 15 
them land on one of the pictures. When a chip lands on 
one of the pictures, the child is to say the name of that 
picture three times and then the card is turned over 
face down. This is continued until all cards are face down. 

12*nOAL: PRODUCE THE SOUND CORRECTLY WHEN IT IS IN A WORD THAT IS 
USED IN A SENTENCE 

A The paraprofessional takes 20 picture cards and holds them 
up one at a time for the child, telling him to name each 20 
card and then use it in a sentence. 

B The paraprofessional takes the same 20 pictures and holds 
UP two pictures at a time and asks the child to name both 2Q 
pictures and then use both names in one sente nce. 
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C The Daraorofessional says a sentence that contains the 
sound the child is workinq on, but uses words 
that the child has not yet worked with. The child |5 
repeats the sentence after the paraprofessional says it. 
The paraprofessional uses at least 20 sentences. 

D The paraprofessional says sentences for the child to 

listen to. She uses some sentences that have the child's 
sound and some that do not have the child's sound. The 
child is to tell whether the sentence said by the para- 
professional has his sound in it or not. (Sentences ma^ 
be repeated two or three times for the child.) If the 
child makes an incorrect choice, he repeats the sentence 
and then decides again, whether his sound is in the sentence. 

E The paraprofessional says words for the child and asks 
him to use them in a sentence. Each time he says the 
v/ords correctly in the sentence, he is given three noints: 
when he earns 100 points he gets a prize (handout, tov, 
piece of candy, etc.). If he says the words incorrectly, 
points are taken away. (This activity can be carried on 
for a number of sessions.) The Daraorofessional should 
give one, two and three words to the child to use in a 
sentence — not just one word. 

F The oaraprofessional puts sentences on blank Lanouacre 
Master cards, that contain many words that have the sound 
the child is v;orking on. These are Played for the child 15 
and he is to repeat them after they are nlayed. 5=^entences 
that give the child difficulty should be repeated. 
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15. GOAL: PRODUCE THE SOUND CORRECTLY MIEN RFJADING INDIVIDUAL 

SENTENCES (IF CHILD IS UNABLE TO READ, THIS STEP SHOULD 
BE SKIPPED) 
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A The paraprofessional makes up 20 sentences that contain 
the sound the child is working on. The sentences are 
written on the board or on a piece of paper before the 
child comes to the resource room. The child is asked 
to read the sentences one at a time. After each sentence ^0 
is read, the child is asked if he made any errors when 
he read the sentence. If so, what words did he have 
trouble with that contained the sound he is workinq on, 

B Have the child read a sentence containing two or more 
words having his sound, and record the sentence on the 
Language Master, Then have the child listen to the card 
played back and have him tell you what words have his 
sound in them. Then write the words on the blackboard 
and have the child use the words in another sentence. 
Use words that the child has not used thus far (verbs, 
adjectives, adverbs or nouns). The paraprofessional should 
make up at least 10 sentences for this exercise, and 
either write them on the board or on a separate piece of 
paper for the child before the session begins, 

C The paraprofessional uses any reading materials in the 
resource room, that are on the child's level and that are 
easy for him to read at a normal rate. The sentences are 
recorded on the Language Master as they are read. Then 
they are played back for the child to evaluate, as to 
whether he thought the sentence sounded "fine", **fnir" or 
"poor" and as to what word or words he said correctly that 
O contained his sound, f'' * 
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TOPICS FOR r T X M U L A T I N G C 0 N V S R 5 A T I 0 



!• *.^'hat I like about livino in the country 

2. 'vhat V7C clo v;jien wc go to Grandrra's house..* 

3. Whnt to do if you see a house on fire... 

4. You see' a man wearing a rrask standing near the c^oor to the 
bank, v^hat do you do? 

5. I'ou v;ant r?t certain toy more than anything else in the world/' 
v/hat do you do to get it? 

6. The funny things that can happen on a farm... 

7. V'vjjro I went last surair.er or what I did at hosrie last sun'mer. 

8. V'hy I li]:e it to rain... or v;hai: I do around the house when it 
rains or snows. 

9. what I do on tlie v;ay to school... 

10. That would you do i£ you were captured on a pirate ship? 
IX. The nicest teacher I ever had... 

12. Vihst I would do if I w^as the President of the United otates... 

13. Uhat is your favorite Holiday and what do you do on that day? 

14. V.'hat v;ould you do or say if George Washington visited your class? 

15. A ran is givinq av/ay baby elephants. You v;ant to take one horc. 
lo\< would 3'ou convince your parents that a baby elephant would 
rahe a good pet? 

16. .;h j le v;alking backv;ard in a field you buinp into a crocociile.. 
V'hc^t would happen next? 

17. Vou are invited to spend a summer in Africa. ^Jhat jungle pet 
do you bring horne v;ith you? v»hy? 

18. You have decided to become an animal. l?hich one, and where 
do you live? What trouble could you get intd? 

19. Your friend as!:s you to take care of his ten- foot long snake 
while he is on vacation. (low do people react to the snake? 

20. Vou hear a sound at the back door and when you open the door 
vou findi?. wet and hungry hippopotamus, -/hat would you do no::t? 

21. On a walk in the woods you find a deer with a broken Ir.c. You 
oocide to keep it. '.?hat would you do to take care of it ana 
what v;ould you do do after it was well? 

22. '/hat are some things you have done to help your father, your 
pother, your brother or sister? 

23. 'f'hat you have to do to get wood for the fire... 

24. ^\^hy I like cooking or don't like cooking... 

25. ^rh.r.t I do when I get cold in the v/inter time... 

26. '.'hat I would like to have if I could have .three wishes,.. 

27. My favorite pet is the things I like to do with v^y pet... 

28. I'hat I do to help plant, harvest, can fruits and' vegetables .. . 

29. VJhy do I v/ant to go to the n-oon or other planets? 

30. Do children or adults have'nore fun? Khy? 

31. 5'hould you have more honev;ork every night? ^^y? ^^'hy not? 

32. "h^' it is nice to have a brother or sister, o;; whv it is fict? 

33. iiat famous person v;ould you like to neot? Why? ul^at v;ou]d 
vou ;>ay to hin? 

34. '-^I'.v T come to the resource room, or whv I like to co;k> to the 
rr-^^ource roop? 

35. rhy v;o should look both v;ays before we cross the street.*. 
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14. fSOAL- PRODUCE SOUND CORRECTLY IN CONVERSATION 

A Helping the child to produce his sound correctly in con- 
versation often requires considerable tine and oatlence. 
I-7hile the child may be able to pro duce his sound in 
sentences correctly, it is a more difficult task to hear 
errors that are made in conversation (because sounds am 
spoken so much more rapidly in conversational sneech) . 
This should be Pointed out to the child. The oaranrofoss- 
ional should imcress upon the child that he must use h.i.s 
sound correctly, not only vhen he is vorYAnq with her, 
but ALL OF THE TIME- -EVERY I-IHERE HE nOES...at home, at 
school, and at play. 

B Durinq all exercises dealing with conversation 
the paraorofessional is to listen carefully for 
errors being made bv the child on his soecific 
sound. These should be oointed out to the child 
(carefully so as to guard against his becomminq 
self-conscious so he v/ill see the need for con- 
centrating on his production in conversation and 
so he v;ill learn to self -correct the errors he 
makes. The paraorofessional takes 10 to 15 cards 
or pictures (may be from Peabodv Kit or any source) 
and aives them to the child one at a time and asks 
the child to describe everything he can about the 
picture . 

0 tdeas that may be used to stimulate conversation will 
be found on the following nage. It is very helnful to 
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tnlk with the child and record his conversation so 
that it can bo olayed back having the child listen 
and Dick out the errors or number of errors made. 

Din an effort to foster conversation with the child, the 
paraorofessional should use any item in the resource 
room or discuss anything that is of interest to the 
child. BECAUSE OF THE NATURE OF THIS STEP, NO TIMK LmT ^ 
IS RECOMflENOED . SHOULD THE PAPAPPOFESSTONAL FEEL THAT 
THE CHILD IS NOT IMPROVING, AFTER A REASONABLE LENf^TH OP 
TIME, SHE SHOULD DISCUSS THE CHILD WITH THE SPEECH AND 
HEARING COORDINATOR FOR SPECIFIC INSTRUCTIONS. 

15. GOAL: GIVE CHILD A NEV7 SOUND OR DISMISS HIM FROM THE SPEECH PROGRAM 

ii 

A The oaraprofessional should check with the child's 
teacher to see if she has noticed the child using his 
sound correctly in the classroom situation. 

B The paraorofessional should ask the supervising teacher 
to listen to the child, to verify the correction of the 
sound he has been working on. 

C THE PARAPROFESSIONAL SHOULD NOTIFY THE SPEECH AND HEARING^ 
COORDINATOR OF ANY SOUND CHANGES OR DISMISSALS WHEN HE 
VISITS HER SCHOOL. 



0/ 
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BEFORE A CHILD CAN BE DISMISSED, OR BEFORE HE 
CAN CHANGE TO ANOTHER SOUND, HE MUST BE ABLE TO; 

EilHER: 

Produce his sound correctlv and consistently 
S0% of. the time in conversation... 

or: 

Correct the errors he makes (self-correction) 
consistently in conversation. 
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